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Early Years Foundation Stage  

Statement of Practice 

Our Vision Statement 

At Bluecoat Academy Primary School we share a life-long love of learning and celebrate success in all 

its forms. Our stimulating and challenging curriculum means that each school day is fun and 

purposeful. In our nurturing and welcoming environment everyone is valued and everybody has a 

voice. We pride ourselves in our Christian ethos whilst embracing others faiths, ultimately believing 

in ourselves, in others and in God. 

Our Aims 

At Bluecoat Primary Academy we strive to meet every child’s entitlement to develop a love of 

learning that will enable them to have the best possible future life chances and develop skills for life.  

 

 We strive for the highest standards in all areas of teaching and learning.  

 We celebrate each other’s achievements in and out of school. 

 Our staff team is passionate about success of each and every individual.  

 We build and utilise strong, supportive links between home, school and the local 

community.  

 We love the fact that out school community is made up of families from different social 

cultural and religious backgrounds: at Bluecoat we value everyone, whoever you are and 

wherever you come from.  

 We prepare all children to make exceptional contributions to the global society.  

 We enrich lives spiritually, culturally, emotionally and morally. 

 We value positive behaviour, attitudes and manners 

 

The Statutory framework for the early year’s foundation stage states four guiding principles which 

should shape practice in the early years. These are: 

 

 

 

 

 

 

 

 

 

 

The ways in which the child engages with other people and their environment underpin learning and 

development across all areas. Adults and the considered use of the environment support the child to 

remain an effective and motivated learner. 

Every child is a unique 

child, who is 

constantly learning 

and can be resilient, 

capable, confident 

and self-assured; 
 

Children can be 

strong and 

independent 

through positive 

relationships; 
 

Children learn and develop 

well in enabling 

environments, in which their 

experiences respond to their 

individual needs and there is a 

strong partnership between 

practitioners and parents and 

/or carers;  

Children develop and learn in 

different ways and at different 

rates. The framework covers the 

education and care of all children 

in early years provision, including 

children with special educational 

needs and disabilities; (Statutory 

framework, March 2014) 

 



Learning and Development 
 

Learning and development is categorised into three prime areas of learning and four specific 

areas of learning: 

 

 

 

 

 

 

 

 

 

Achievement of these prime and specific areas of learning is through the characteristics of 

effective learning: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Building Relationships 

Managing Self 

Self-Regulation  

Gross Motor 

Fine Motor  

Comprehension 

Word Reading 

Writing  

Number 

Numerical 

Patterns 

Listening, Attention 

and Understanding, 

Speaking  

People, Culture 

and Communities   

The Natural 

World 

Past and Present  

Creating with 

Materials  

Being Imaginative 

and Expressive   



Child Development  
 

We understand that the development of a child’s brain 

architecture provides the foundations for all learning, behaviour 

and health. Thus, promotion of optimal early brain and child 

development is essential for the health and well-being of 

children. Hence, during children’s time within the EYFS, safe, 

stable and nurturing relationships and environments are critical 

to healthy brain development.  

 

 

We also recognise that children develop in individual 

ways, at varying rates. Children’s attitudes and 

dispositions to learning are influenced by feedback 

from others; we use specific praise and 

encouragement, as well as recognition and 

celebration of children’s achievements, to encourage 

children to develop a positive attitude to learning. 

 
We therefore know that when a child learns something, new synapses form in the brain – this is 

progress. Hence, when a child is deeply engaged in their play – persevering to master a new skill, 

summoning the courage to stretch to the next rung on the ladder, arguing their point to a friend, 

cutting a shape with great precision, calculating the total cost of the items they wish to buy - in this 

state, new synapses are forming, learning is occurring and progress happens.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Our EYFS Curriculum 
 

Our EYFS setting is the beginning of our whole school curriculum vision and is underpinned by our six 

curriculum aims. 

1. Ensure that children develop the appropriate knowledge, understanding, skills and attitudes 
in all curriculum areas that are built upon year on year.  

2. Enable children to have a deep knowledge and understanding of the world around them so 
that they are able to positively contribute and make a difference 

3. To educate all individuals, regardless of their ability, to fulfil their potential academically, 
socially, morally, spiritually and physically. 

4. Provide children with a broad base of knowledge in the subjects we teach 
5. Foster values that children are guided by in choices and actions 
6. Challenge children to make good progress 
7. To assist children in their journey of faith within the Christian context of the School 
8. To promote an understanding of global citizenship and care for the environment and to 

make children aware of and engage with, their local, national and international communities 
9. Develop a lifelong love of learning 
10. Prepare children well for their future and next steps in life.  

 
Ultimately, we strive for our children to leave us as knowledgeable, capable, empowered 
individuals, strongly guided by their values. 
 

The design of our curriculum: 
 Is Influenced by our context  
 Is based on research of best practice and how children learn. 
 Pays attention to raising cultural capital. 
 

Our EYFS curriculum incorporates the importance of the adult, other children and the environment 

working in a triangulation of practice to allow a child to reach their full potential and develop at their 

own level.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Curriculum Subjects  
 

 

 

 

 

 

 

 

 

Our Early Years Foundation Stage curriculum is underpinned by the same broad aims and 

principles as KS1 & 2. However, whereas the web model of KS1 & 2 emphasises the 

importance of individual subject identity, the EYFS curriculum model demonstrates the 

interwoven nature of the planning, teaching and learning within the Early Years. Whilst we 

recognise that children’s learning within the Early Years lays the foundation for future 

subject specific learning, children learn best from a thematic approach to teaching and 

learning at the early stages of their education. Opportunities to independently practice and 

apply learning are always provided across the curriculum and within the environment. Each 

area of leaning provides children with core knowledge and experiences that can later be 

developed into subject specific study in KS1 & KS2. 

EYFS Subject Alignment 
Areas of learning in the Early Years 

Foundation Stage 
Subjects taught in KS1 & KS2 

Communication & language  English  
Modern Foreign Languages (Spanish) Literacy 

Mathematics Mathematics 

Understanding the world Science  
RE  
History 
Geography 
Computing  

Expressive arts and design Art & Design  
Music 
Design & Technology 

Physical development Physcial Education (Inc. swimming)  

Personal, social, and emotional development Personal, social & health education (PSHE) 
Science 

 



Learning through Play 
 

At Bluecoat Primary Academy, we further support children’s learning through planned play 

activities, and decide when child-initiated or adult-led play activities would provide the most 

effective learning opportunities. We believe that it is important for adults to support 

children’s learning through play by getting involved in the play themselves. We therefore 

use a ‘sustain, shared, thinking’ approach, in order for our children to develop skills, 

knowledge and vocabulary independently, with other children or with an adult.  

The EYFS curriculum involves activities and experiences for children which promote 

development in: 

 

Communication and Language. The development of children’s spoken language underpins 

all seven areas of learning and development. Children’s back-and-forth interactions from an 

early age form the foundations for language and cognitive development. The number and 

quality of the conversations they have with adults and peers throughout the day in a 

language-rich environment is crucial. By commenting on what children are interested in or 

doing, and echoing back what they say with new vocabulary added, practitioners will build 

children's language effectively. Reading frequently to children, and engaging them actively 

in stories, non-fiction, rhymes and poems, and then providing them with extensive 

opportunities to use and embed new words in a range of contexts, will give children the 

opportunity to thrive. Through conversation, story-telling and role play, where children 

share their ideas with support and modelling from their teacher, and sensitive questioning 

that invites them to elaborate, children become comfortable using a rich range of 

vocabulary and language structures. 

 

Personal, Social and Emotional Development. Children’s personal, social and emotional 

development (PSED) is crucial for children to lead healthy and happy lives, and is 

fundamental to their cognitive development. Underpinning their personal development are 

the important attachments that shape their social world. Strong, warm and supportive 

relationships with adults enable children to learn how to understand their own feelings and 

those of others. Children should be supported to manage emotions, develop a positive 

sense of self, set themselves simple goals, have confidence in their own abilities, to persist 

and wait for what they want and direct attention as necessary. Through adult modelling and 

guidance, they will learn how to look after their bodies, including healthy eating, and 

manage personal needs independently. Through supported interaction with other children, 

they learn how to make good friendships, co-operate and resolve conflicts peaceably. These 

attributes will provide a secure platform from which children can achieve at school and in 

later life. 

 

 

 



Physical Development. Physical activity is vital in children’s all round development, enabling 

them to pursue happy, healthy and active lives. Gross and fine motor experiences develop 

incrementally throughout early childhood, starting with sensory explorations and the 

development of a child’s strength, co-ordination and positional awareness through tummy 

time, crawling and play movement with both objects and adults. By creating games and 

providing opportunities for play both indoors and outdoors, adults can support children to 

develop their core strength, stability, balance, spatial awareness, co-ordination and agility. 

Gross motor skills provide the foundation for developing healthy bodies and social and 

emotional well-being. Fine motor control and precision helps with hand-eye co-ordination, 

which is later linked to early literacy. Repeated and varied opportunities to explore and play 

with small world activities, puzzles, arts and crafts and the practice of using small tools, with 

feedback and support from adults, allow children to develop proficiency, control and 

confidence. 

 

Literacy. It is crucial for children to develop a life-long love of reading. Reading consists of 

two dimensions: language comprehension and word reading. Language comprehension 

(necessary for both reading and writing) starts from birth. It only develops when adults talk 

with children about the world around them and the books (stories and non-fiction) they 

read with them, and enjoy rhymes, poems and songs together. Skilled word reading, taught 

later, involves both the speedy working out of the pronunciation of unfamiliar printed words 

(decoding) and the speedy recognition of familiar printed words. Writing involves 

transcription (spelling and handwriting) and composition (articulating ideas and structuring 

them in speech, before writing). 

 

Mathematics. Developing a strong grounding in number is essential so that all children 

develop the necessary building blocks to excel mathematically. Children should be able to 

count confidently, develop a deep understanding of the numbers to 10, the relationships 

between them and the patterns within those numbers. By providing frequent and varied 

opportunities to build and apply this understanding - such as using manipulatives, including 

small pebbles and tens frames for organising counting - children will develop a secure base 

of knowledge and vocabulary from which mastery of mathematics is built. In addition, it is 

important that the curriculum includes rich opportunities for children to develop their 

spatial reasoning skills across all areas of mathematics including shape, space and measures. 

It is important that children develop positive attitudes and interests in mathematics, look 

for patterns and relationships, spot connections, ‘have a go’, talk to adults and peers about 

what they notice and not be afraid to make mistakes. 

 

 

 

 



Understanding the World. Understanding the world involves guiding children to make sense 

of their physical world and their community. The frequency and range of children’s personal 

experiences increases their knowledge and sense of the world around them – from visiting 

parks, libraries and museums to meeting important members of society such as police 

officers, nurses and firefighters. In addition, listening to a broad selection of stories, non-

fiction, rhymes and poems will foster their understanding of our culturally, socially, 

technologically and ecologically diverse world. As well as building important knowledge, this 

extends their familiarity with words that support understanding across domains. Enriching 

and widening children’s vocabulary will support later reading comprehension. 

 

Expressive arts and design. The development of children’s artistic and cultural awareness 

supports their imagination and creativity. It is important that children have regular 

opportunities to engage with the arts, enabling them to explore and play with a wide range 

of media and materials. The quality and variety of what children see, hear and participate in 

is crucial for developing their understanding, self-expression, vocabulary and ability to 

communicate through the arts. The frequency, repetition and depth of their experiences are 

fundamental to their progress in interpreting and appreciating what they hear, respond to 

and observe. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Mastery Mathematics 

 

In the Early Years we teach and provide opportunities for the children to master their early 

number sense and vocabulary related to numerical patterns. We believe at Bluecoat Primary 

Academy that everyone can do maths and there is no such thing as a maths person. Maths is 

a skill that everyone can apply confidently and competently in everyday situations. In 

Nursery, children focus on shape, space and measure vocabulary to allow them to spot 

patterns in number and shape. They also begin to develop a strong number sense for the 

number and numerals 1-5. Children in Foundation Stage 2 focus on developing their number 

sense through mastering the numbers and numerals from 0-10 and then applying them in 

problem solving situation that involve the concepts, teen numbers, addition, subtraction, 

halving, doubling and sharing. Here, children also develop number fluency in order to be 

able to say the number bonds to 5 and 10 abstractly. At 

the beginning of the Reception year, we reteach the 

numbers 0 to 5, as now we begin to strongly embed the 

numbers bonds for numbers up to five. Moreover, we 

understand that not all children come from our nursery 

setting, hence, this allows us to challenge our children 

further, as well as make sure all children have the solid 

number sense foundations before we begin teaching 

numbers above 5. In numerical patterns the children 

develop the vocabulary, knowledge and skills needed to 

solve practical activities related to patterns within 

number. We also develop the children’s reasoning skills 

through asking them to elaborate on their ideas by proving that an answer is true or false 

with an explanation.  

 

When planning our mastery maths sessions in reception, we follow the White Rose long 

term plan and use Power Maths to support us in the planning of individual lessons.  

Whereas, in nursery learning trajectories is used to help plan the teaching of mathematical 

language and concepts. We all plan with the 3 C’s in mind. This enables us to make sure our 

children have an effectively planned maths curriculum that is coherently, sequenced and 

enables our children to develop mathematical vocabulary, knowledge and skills that enable 

them to access the world around them.  

 

 

 

 

 

 



3 Cs Overview 

Comparison 
Relationship of numbers 

Cardinality 
Find and know how many 

Composition  
How numbers are made up 
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When teaching a mastery maths lesson, we use a range of strategies in order to challenge 

and develop children’s mathematical concepts and vocabulary. We ensure mastery maths 

lessons are taught in smaller, mixed ability groups, led by both teachers and TAs. We use 

talk partners in our sessions and each child is given a maths mat to indicate who their talk 

partner is. All children have access to concrete manipulatives to explore as they learn.  

 

All mastery maths lessons begins with the teacher ‘releasing the kite’ by setting a challenge 

to discover children’s prior learning. The class teacher will then ‘pull the kite back in’ and 

discuss any vocabulary and misconceptions, teaching any concepts and modelling how to 

complete the challenge. After this, a new challenge is set, linked to what has just been 

taught. All maths is practical and WOW moments for individual children will be evidenced 

on seesaw.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Literacy: Reading  

 
We know that teaching our children in EYFS how to read develops effective early reading 

skills and has multiple benefits. We believe it is the key to our children's academic future. By 

developing a love for reading at an early age it develops imagination and also supports and 

enhances children’s writing. 

 

 In Nursery our children are taught daily phase 1 phonics in order to develop the prior 

skills needed for reading and writing. These skills are then embed through phase 1 

phonics activities, such as in the environment or when the children are lining up for 

lunch.  

 Foundation Stage Two follows the whole school phonics approach. Here, we teach 

daily phonics sessions. From these phonics sessions, our children are given phonics 

sheets, that enable our children to practice and deepen the sound and words they 

have learnt within simple sentences at home.  

 Each classroom also has a daily phonics activity in the environment in order for the 

children to apply their taught phonics skills.   

 All our teachers also have a puppet that only speaks in sound. This offers our 

children a stimulus in order to support them to blend.  

 We have implemented the school’s ‘Whole-class read’ approach to reading, in which 

children are exposed to a range of texts and styles and introduced to our school 

reading toolkit.  

 Each classroom has an inspiring Reading Area 

 All our children have a 1:1 read once a week. At Bluecoat Primary Academy, we 

know that children do not just learn effective reading strategies through phonetically 

decodable books. We therefore, read PM Book with our children that allow them to 

develop other skills too. Such as, reading left to write, pointing to each word, using 

the pictures to decipher meaning etc. We therefore enable our children to access 

these books, through a ‘Book Introduction’ before they start reading it. Children also 

have access to phonetically decodable books to enable them to apply their phonic 

knowledge.  

 Each classroom has a story basket on the carpet area that has a story chosen from 

Pie Corbett’s reading spine. We also provide the children with paper and pens and 

other stimulus to immerse themselves in that book.  

 We also make sure that in each learning lab, there is a reading book. For example, in 

the construction area we make sure that we provide our children with books about 

buildings, construction vehicles and different structures. This offers our children a 

stimulus in our environment to be able to use or take information from and apply it 

in their play. 



 Picture books are used as a stimulus in our Physical Education directed teaching 

session and in our Expressive Art and Design direct teaching sessions in order to 

develop a passion for reading and again to enable the children to immerse 

themselves in a book.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Literacy: Writing 
 

At Bluecoat Primary Academy, we plan our literacy around a book that is deliberately linked 

to our key question. This allows our children to become immersed in a book and provides 

them with a stimulus to read and write. Using Pie Corbett’s Talk for Write approach, we 

teach focused sessions that enable our children to develop the following:  

 

 Imitation 

 Innovation 

 Invention  

 

The Talk for writing approach enables children to read 

and write independently for a variety of audiences and 

purposes within different subjects. A key feature is that 

children internalise the language structures needed to 

write through ‘talking the text’, as well as close reading. The approach 

moves from dependence towards independence, with the teacher using shared and guided 

teaching to develop the ability in children to write creatively and powerfully. Through the 

careful planning of these lessons, our children become authors, as they as they use these 

skills to independently write their own stories, lists, captions, posters, leaflets ext. in the 

EYFS environment.  

 

At Bluecoat Primary Academy, we know that in order for children to become confident 

writers they need to be able to communicate effectively and have good fine motor skills. To 

support this we provide the children with: 

 Funky-finger challenges – each week there will be a funky finger challenge set up in the 

environment that the children are encouraged to complete.  

 Daily disco-dough session happen throughout the unit. 

 Nursery use Wriggle while you squiggle, progressing onto Letter join towards the end of 

the school year. FS2 follow Letter join (a whole-school approach to handwriting) daily.  

 In our outdoor environment. We offer our children opportunities to develop their Gross 

Motor skills, such as brushing and wheeling tyres, building large structures and 

stretching and climbing on our outdoor equipment.  

 Our environment is designed to create an atmosphere of awe and wonder; we have a 

curiosity corner to inspire, engage and promote communication and language.  

 Intervention: We also offer interventions for children who we feel need that extra 

support, these interventions include: Talk Boost and Wellcomm. 

 

In addition to the approaches and strategies we use to develop communication and 

language and fine motor skills, we also follow the strategies below in order to further 

develop and create effective writers in EYFS:  



 

 Children are given the opportunity it independently write in every area of the 

classroom or within a role play scenario.  

 Teachers and Teaching Assistants Understand the Stages of Writing  

 Children are taught how to apply their writing skills within daily phonics lesson.  

 Talk for Writing enables opportunities for shared, guided and independent writing.  

 In our environment and talk for writing sessions, our children are always given a 

purpose to write.  

 

As a result, at Bluecoat Primary Academy, we develop children in our Early Years who have 

the reading and writing skills needed for future learning.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Understanding of the World: Forest Schools 
 

The Forest Schools Programme is an important part of our enhanced curriculum at Bluecoat Primary 

School. Although it is the Forest School Programme is in the early stages, Forest School sessions take 

place every other week as part of our Early Years Foundation Stage curriculum and is taught by a 

level 3 Forest School trained practitioner who is working 

with the school in developing the Forest Schools sessions 

across all year groups.  

 

About Forest Schools 

 

Forest Schools gives children the opportunity to learn at their own pace and in their own style 

through taking part in creative and imaginative play in an outdoor or woodland environment.  

Activities are inclusive and achievable. Among the many benefits of taking part in Forest Schools, 

children can learn about problem solving, new vocabulary, working together, develop a respect and 

understanding of the natural world and learn how to look after the environment – whilst having fun, 

and enjoying the health benefits of outdoor play and exercise. Forest Schools takes place all year 

round in all weathers, rain, sunshine and in snow!!  

 

Warning….clothing may get dirty, wet or muddy! 

 

Safety Measures 

 

Leaders are trained in First Aid and will carry a First Aid Kit along with any other equipment felt 

necessary to ensure the safety of the children. NOCN Level 3 Forest Schools Practitioner is a 

nationally recognised professional qualification. Our practitioner is qualified to lead and instruct 

groups of children at a Forest School. The comprehensive training and assessment process ensures 

that the leader is capable of fully risk assessing a forest school site, as well as having a thorough 

knowledge of emergency procedures and safety guidelines. 

 

For the safety of all involved at the start of every session the children are introduced to some basic 

ground rules. These will include: -  

 

• Boundaries: how far they are allowed to explore and why 

• Safety: keeping ourselves and others safe 

• Look above, below and around for hazards 

• Listening carefully to instructions 

• Respect for one another and all living things 

 

What do children gain from Forest Schools? 

 

 Woodland skills: understanding the weather and how to dress appropriately, shelter 

building, woodland tool expertise (whittling, cleaving, sawing, lopping), safe and controlled 

fire making for keeping warm and cooking. 



 Conservation: appreciation of wildlife in its natural habitat, identification of plants and trees, 

protection and preservation of local woodland, safe and comfortable interaction with 

nature, stewardship of their natural environment for the future. 

 Emotional Intelligence: research has shown that children attending a regular Forest School 

show improved inter/intra personal skills, empathy, motivation, self-esteem, self-regulation 

and confidence. 

 Using Sensory Perception: visual – natural surroundings and varied angles of vision, 

changing colours of seasons – auditory - birdsong, crackling twigs, sounds of weather; 

kinaesthetic - navigating tree stumps/roots/brambles, constructing objects from woodland 

materials; seasonal smells, wood smoke, humus of woodland floor; eating/cooking on camp 

fire. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Curriculum Planning 
 

When planning for our EYFS curriculum, we believe in the importance of increasing 

children’s knowledge in order for them to develop early childhood skills. This is guided by 

our coherently, sequenced long term curriculum overview and continuous provision plans. 

Here, we have used the Early Years Framework (2021) and Development matters (non-

statutory guidance (2021) to identify skills and knowledge the children need to deepen, 

challenge and extend their learning. These documents support the progression of 

knowledge, vocabulary and skills that children need for future learning. We have then 

incorporated how we will enhance the experiences and opportunities for the children in 

order to increase their cultural capital. When planning sessions, discussion takes place to 

ensure learning activities allow for Characteristics of effective learning to be demonstrated 

and embedded.  

 

Our curriculum planning follows this pyramid model:  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Here, the long term continuous provision planning forms the base of our curriculum. This is 

followed by the enhanced learning opportunities we plan for in order to follow children’s 

interests, develop their curiosity and make sure they are challenged through experimental 

learning. At the tip is the directed teaching tasks that focus on the learning behaviours, 

vocabulary, knowledge and skills that children need to be taught. Although, near the end of 

the year, we understand the importance of children transitioning into Key Stage One. Thus, 

the pyramid model is flipped in order to make sure children are prepared and ready for Year 

1.  

 

Yearly Long Term Curriculum Planning 

Continuous Provision Plans 

Yearly Long 
Term 

Curriculum 
Planning 

Continuous 
Provision 

Plans 

Enhancement 
Environment Planning 

Continuous Provision 
Plans 

Enhancement Environment Planning 

Continuous Provision Plans 

Direct 
Teaching 

Task   

Direct Teaching Task   

The Beginning of the Academic Year:  The End of the Academic Year:   



Furthermore, our curriculum provides no limits or barriers to the children’s achievements. 

We understand the need for flexibility when planning for children’s interests and following 

their fascinations. It is therefore through our enhancing of our environment that we achieve 

this and at the same time develop children who are thinkers and doers of the future through 

bringing curiosity, awe and wonder into our setting. Hence, our planning is based on 

children’s interests, using Possible Lines of Development.  

 

Activities based on skills may be led by adult facilitators in the classrooms. These activities 

let learning happen through creative opportunities, a supportive environment and a sound 

pedagogical understanding. 

 

Appropriate resources in the Early Years environment are stimulating and relevant to allow 

the children to feel challenged. The resources are provided to create rich learning 

opportunities through a range of highly structured, adult led, child led or child initiated 

learning. 

 

Child-initiated activities may be instigated when the child brings something to the setting 

this might lead to the provision of resources, stories and pictures to support this interest. 

 

Children are encouraged to challenge themselves through self-selecting tasks and learning 

activities. The learning activities offer opportunities for extended learning and are 

structured to develop their knowledge and understanding. Planning takes into account 

children with individual needs in line with the Inclusion policy.  

 

The Enabling Environment 

 

At Bluecoat Primary Academy we know the importance of getting the learning environment 

right. This is because we value the environment as a third teacher that is able to provide 

opportunities for children to embed and develop their innate skills, through learning 

activities that develop their curiosity, awe and wonder. Thus, we believe the learning 

environment is our ‘buddy’, our ‘best friend’ who supports us in nurturing these miracles we 

are presented with each day. As a result, we know it is 

important to teach respect for our environment and to 

look after it and carefully. When planned effectively, we 

create an environment that is worthy of showcasing 

children’s immense capabilities.  

 

The Early Years area is carefully planned to ensure all areas are used to enable learning for 

every child. We take into consideration the changing technological times. Hence, we aim to 

bring curiosity, awe and wonder into early childhood & by creating the 'thinkers & doers' of 

the future.  



This is achieved through the children having the choice of where they choose to learn. All 

learning activities are based upon current assessment and all have a main learning intention 

that can be accessed with and without adult support. 

 

Our continuous provision is linked to the age related expectations 

of the cohort. 

 

We encourage child initiated activities and adapt and enhance our provision accordingly. 

We enhance our provision through objects, prompts, conversation and questioning to 

ensure children are challenged and to enable them to embed their knowledge and 

understanding. 
 

Teaching for Memory – Building connections in knowledge  
 

Our teaching also follows the belief and need to teach for memory. In EYFS, we understand 

the need for knowledge to become ‘sticky’ in order for children to 

embed and progress with their skills and vocabulary in our 

environment. Hence, our curriculum structure uses an approach 

where we make vertical links (links within particular subject) and 

bridging links (links between different subjects) in order to make 

sure we are constantly revisiting and embedding the concepts and 

vocabulary the children have developed. This is also promoted in our 

indoor and outdoor environment through our continuous provision and enhancement of 

resources.   

 

10 Minute Maths 

 

As part of our space retrieval exercises and strategies, each class also teaches a daily session 

called, 10 minute maths. This session kick starts our day. Here, the children discuss the 

following:  

 Days of the Week 

 Counting the number of days (Looking at number and 

numeral)  

 Months of Year 

 Seasonal Changes and how we notice them 

 Repeated and random patterns 

 Shape of the Day 

 Number Facts 

 Star of the Day 

Thus, this daily session enables us the opportunity to teach and remember important skills 

and vocabulary related to maths, literacy and understanding of the world.  



Absent or Deferred Children  

 
Embedding the teaching for memory approach, in order to develop children’s metacognition 

skills enables children who are absent or have deferred a place at school to still develop any 

vocabulary, skills or knowledge that  they have possible missed. Having a clearly coherently, 

sequenced curriculum means that certain skills, knowledge and vocabulary is taught at a 

specific point in the year. However, through metacognition tasks, such as during transition 

activities, children constantly repeat the vocabulary and knowledge taught. Moreover, our 

environments continuous provision enables all children to develop a certain skill, knowledge 

or vocabulary through the course of the year. Plus, as seen on our curriculums maps, 

concepts are taught and repetitive throughout the year in order for children to master the 

knowledge, skills and vocabulary they have learnt. Hence, we strive to make sure all the 

children achieve their potential, even if they are absent or defer.   

 

Cultural Capital  
 

We all know just how important the early years are – building strong foundations that will 

make a real difference to a child’s future should happen 

between birth and five. We believe that cultural capital is 

about giving children the best possible start to their early 

education and future success. Therefore, increasing 

children’s cultural capital is not only part of our school 

curriculum vision but embedded in our practice. Hence, we 

understand the importance in our EYFS curriculum of enhancing the experiences and 

opportunities available to our children, particularly the most disadvantaged.  
 

We know that children arrive at our early years settings having had different experiences 

than others, in their learning and play. As an example, research tells us that there is 

correlation between the number of words a child knows and their future success - so is it 

fair that some children do not hear the same number of words than others?  What our 

setting does, through the EYFS curriculum and interactions with adults, we believe can make 

all the difference for our children. For instance, we plan stimulating, curious activities that 

enable our children to develop their curiosity, awe and wonder. This enables our children to 

develop and apply new vocabulary, skills and knowledge learnt from taught formal 

instructions or developed in our enabling environment.  

 

Therefore in EYFS we plan many opportunities that enable our children to develop their 

cultural capital, through offering them enrichening opportunities:  

 Parent Meetings - At the beginning of the year, we hold a ‘Cultural Capital, All about 

Your Child’ meeting with parents. This enables us the opportunity to discuss with the 



parents what experiences their children have already had in the world. Thus, at 

Bluecoat Primary Academy, we do not generalise when planning on increasing each 

child’s cultural capital. This is all recorded in our ‘Yearly Curriculum Overview’, where 

we state the cultural capital experiences we will provide each half term in order to 

close the gap and enable all our children have an equal opportunity for when they 

start in Key Stage One.  

 Talk for Writing – We understand the importance of developing our children’s 

understanding of vocabulary. Thus, through using appropriately selected books we 

teach directed focused session that enable us to use our inference skills in order to 

find the meaning of works. Our children then apply their new vocabulary within our 

environment.  

 Indoor and Outdoor Environment – Our environment also provides our children with 

many opportunities to develop new vocabulary, skills and knowledge that increases 

their cultural capital. For instance, the opportunity to use one handed tools, role play 

different occupations, develop their imaginative, be artist, be authors and follow 

their instructions.  

 Trips and Visits – When appropriate, we plan trips and visits that enable our children 

to develop new knowledge, skills and vocabulary that reflect on the key question we 

are learning.  

 Key Question – We plan each half term, key questions that are generated to follow 

children interests, develop specific skills and will thus increase their cultural capital.  

 Forest Schools – Fortnightly Forest Schools enable our children the opportunity to 

explore the natural world.  

 Formal Instruction Lessons – We teach subject specific sessions, that enable us to 

teach skills, vocabulary and knowledge to our children in order to help them grow. 

For instance, we teach our children how to share, so that they can apply these skills 

within our environment.  

 

We also apply many other opportunities. Therefore, at Bluecoat Primary Academy, we 

understand that cultural capital (also called cultural literacy) is about preparing children 

with the knowledge and skills for what comes next and we further understand the 

important of our role in early years, because what our children learn in their vital first years 

of life, stays with them forever. 
 

 

 

 

 

 



Inclusive Practice  

 
Children are treated fairly regardless of race, religion, gender or abilities. We regard the 

diversity of individuals within the school as an asset. All children and families are welcome in 

our school and made to feel included, safe and valued. In our school we believe that all 

children matter. We give our children every opportunity to be the best they can be and we 

achieve this by taking account their range of life experiences when planning their learning.  

 

In the EYFS we set realistic and challenging expectations that meet the needs of our 

children. Our planning reflects the needs of genders, children with SEND and the more able, 

and children of diverse ethnic groups and linguistic backgrounds and from diverse social and 

cultural backgrounds. Where a child is identified as having SEND and unable to access our 

curriculum, provision maps and IEPs are put into place.  

 

EAL Provision 

 
We welcome children who have English as a second or even third language. We provide 

opportunities to support language development in children in conjunction with learning at 

home. We ensure that they have sufficient opportunities to learn and reach a good standard 

in English language. This we do by providing language rich play opportunities, use a visual 

timetable to outline the daily routine, use visual aids and props to support lessons, model 

language, ask simple open ended questions and allow sufficient time for responses, use 

resources that reflect positive images of the different ethnicities of all children and 

celebrate the linguistic heritage of class members.  

 

 

 

 

 

 

 

 

 

 

 

 



Assessment 
 

At Bluecoat Primary Academy we highly value the 

importance of social interactions amongst children and 

teachers in order to support children to gain new 

knowledge and develop new skills. 

 As a result, it is important that our EYFS practitioners 

spend as much time as possible interacting and 

modelling with the children in the environment. We 

therefore have removed the expectation of endless 

observations that often take the teacher away from 

interacting with the children. Instead, we strongly value the importance of teacher 

judgements and teachers using what they observe to determine what a child can do and 

their next steps. However, we also know that some children will show moments of new skills 

and new knowledge that is an important achievement within their development. Hence, 

here practitioners will complete WOW moments that showcase an important milestone in 

that individual’s journey.  

Our feedback policy therefore plays a pivotal role within the EYFS setting, as practitioners 

will utilise feedback sheets in order to record misconceptions and next steps. Feedback 

sheets will be used for adult direct teaching and focus groups. Children in EYFS will therefore 

get instant feedback within the environment after an adult led activity.  

The teachers in FS2 will make a baseline (Autumn 1), Spring Term and Summer Term 

judgement on whether a child is working at the early stages of development, emerging or 

expected in each early learning goal. In F1 teachers will make judgements at the same 

points in the year based on whether a child is working at the early stages of development, 

emerging or expected in the 3-4 years age bracket and checkpoints. Here, teachers will use a 

range of evidence and the development matter bands to make a judgement on a child’s 

attainment. Middle leaders will then play an important role by moderating these teacher 

judgements during an ‘assessment week’. Here, middle leaders will interact with selected 

children to moderate the attainment given. Moderation will therefore take place over a 

week in the spring and summer term. 

 

 

 

 

 



At the three points of assessment, we will use the language:  

 ESD – Early Stages of Development. 

 EMG – Emerging 

 EXP – Expected 

F2 
expectation 
grades 

0-3 3-4 Checkpoint for 
prime 

Reception 

Baseline ESD (0) EME (1) Still in 
this band 
EXS (2)– really 
secure 

EXS (2) EXS (2) 

Spring ESD (0) ESD (0) ESD (0) EXS (2) - keeping up 
EME (1) – keeping up with 
lots of support 

Summer ESD (0) ESD (0) ESD (0) EXS (2)– achieved ELG 
EME (1)– did not achieve 
ELG 

 

F1 
expectation 
grades 

    

Baseline ESD – If just 
dipping into 
0-3. 
EME – If 
secure and 
have achieved 
observation 
checkpoints 
for 0-3. 

EXS EXS  

Spring ESD EME – keeping 
up with lots of 
support. 
EXS – if keeping 
up. 

EME – keeping 
up with lots of 
support. 
EXS – if keeping 
up. 

 

Summer ESD EME (1) Still in 
this band 
EXS (2)– really 
secure 

EME (1) Still in 
this band 
EXS (2)– really 
secure 

 

 

 

 

 

 

 

 



We make regular assessments of children’s learning and we use this information to ensure 

that future planning reflects identified needs. To assess and identify the children’s progress 

and attainment, we use professional judgements, gained through teacher knowledge of 

each child and WOW moments that are recorded on Seesaw for individual successes.   

 

At Bluecoat Primary Academy we ensure our end of EYFS assessments are reliable through:- 

 our knowledge of the child gained through interactions and WOW moment 

observations. 

 our environment enables the child to flourish to their full capacity 

 our assessments ensure a range of contributors e.g. parents, teaching assistants and 

other relevant adults 

 moderation across EYFS team 

 moderation with pre-school, Year 1 teachers and the Local Authority 

 

We use a range of strategies to support our judgements. These are:  

 

 ‘Seesaw Ipad’ Capturing WOW moments – sometimes with general teaching sessions 

but primarily when children are learning in the 

environment, this App is used to record WOW moments 

that have occurred during interactions. Practitioners will 

only record the significant moments for individual 

children, so each child’s profile will look different.   

 Whole class/Group Assessment Reflection Sheet – A class or group recoding sheet 

to capture adult led teaching/activities by either the TA or teacher in literacy, maths, 

PSHE, PD and UTW. This will support the teachers to determine  ‘next steps’ etc.., so 

is especially beneficial in informing future planning and gaining a group/class 

dynamics overview.  

 Phonics Review -  A half-termly phonics assessment is carried out to determine 

individual awareness and application together with groupings to ensure best 

possible progress for each child; informing future planning to guarantee appropriate 

breadth of activity and level of challenge.  

 Reading Assessment – Children’s reading assessment 

from;  

- One weekly reading session with an adult  

- Phonics teaching and whole-class reading 

- Teacher observations  

 Parents View/Sharing from home through Seesaw and 

parents meetings  

 –  We really value all the experiences/ activities/ feedback that we receive from home 

as parent/ carer contributions can support teacher judgement on the child’s progress. 
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Collating Observation/Evidence 

 Each class teacher maintains a whole class assessment folder that contain the BPA 

Baselining/ Assessment booklets.  

 We have half termly pupil progress meetings to discuss children’s progress. 

 Class Teachers also have a Reading Folder which contains individual children’s 

phonics and reading sheets.  

 Seesaw WOW moments and observations are collated in an online pupil ‘Learning 

Journey’ which is updated by class teacher (and trained TA’s).  

 Each child has a class Learning Journey folder in which creative and topic work is 

collated together with record of their independent work and snapshot observations.  

 Each child has a literacy book and handwriting folder to record adult-led activities. 

 Each child has a learning journey book, which will have a mixture of child-initiated 

work and adult-led activities of wider curriculum subjects. 

 Reading books and diaries – each child has one 1:1 adult reading session (more if 

deemed necessary).  

 Head of EYFS and Assistant Head collates data from each data drop and then a 

professional pupil progress discussions will take place to maintain a whole school 

cohort overview which is updated online using Go4Schools.  

 Professional discussion and review is on-going; awareness of the unique child and 

their unique characteristics of learning are key to a practitioner’s judgements. This is 

validated through termly EYFS moderation discussion for the prime areas of learning.  

 

Parents Meetings  

At the beginning of the year, parents and carers are given the opportunity to meet with 

their child’s teacher to discuss their cultural capital. For example, we discuss:  

 What out of school clubs they are involved in 

 What places they have visited  

 Who is in their family 

 What traditions they are involved in 

 What their religious belief is, if any.  

 

After that, the parents and carers are given the opportunity to meet twice a year in a formal 

parents meeting and receive a written report on their child’s achievements at the end of 

Term 3. Children in F2  will receive their Early Learning Goal achievements with their written 

report.   

 

More informally we meet with parents throughout the school year as and when necessary 

to discuss their child particular needs. 

 

 



Transition to Bluecoat Academy Primary  

 
Planning for a smooth and thorough transition starts as soon as possible and well in advance 

of the September start date. 

 

At Bluecoat Primary Academy we have created good links with our main feeder nurseries 

and endeavour to build new relationships with pre-school establishments that are new to 

our school and for children in their care. 

 

To ensure the best possible transition we:- 

 value the parent as the first educator of their child 

 make contact via phone with every feeder pre-school within our new intake to 

discuss essential information on every child 

 visit as many pre-schools as possible to meet children in a familiar setting 

 share important information about our school during new-parents meeting (June) 

 use written information sent by pre-schools to inform early planning 

 hold a series of ‘welcome/taster’ sessions for parents and children in June and July 

 share information in a transition meeting with key adults for children with additional 

needs 

 meet with every parent and child before beginning nursery to share important 

information from home and school 

 Stagger entry of whole cohort in September to enable calm, quiet and more 

individualised start to school. Starting with our current Nursery children starting full 

time and our new starters from other local preschools starting part time for the first 

week.  

 

Transition into Key Stage One  

 
We also understand the importance of a smooth and successful transition from Early Years 

to Key Stage One. Therefore, we work closely with the Year 1 team and Key Stage Leader to 

make sure that all the children are given the opportunity to feel safe and familiar in their 

new learning environment and key adults. Throughout the summer term, our children visit 

the Year 1 environments on a number of different occasions. They may have a story read to 

them by the Year 1 team, play on the KS1 playground  by themselves, join the current KS1 

children at playtimes, ‘have a go’ at lining up with a tray to receive their own lunch or join in 

with KS 1 lunchtimes. Transition visits are planning in a manner that slowly introduces them 

to their new environment, key people and routines. At the end of this transition package, 

many opportunities will have been provided to ensure each and every child is confident to 

move up to Year 1.   



 

In addition to ensuring each child feels ready to continue their learning journey into Year 1, 

it is also just as important for the Year 1 staff to have the opportunity to get to know each 

child. The Year 1 team visit the children within the EYFS setting in order to interact with 

them during free flow play and to get an understanding of each child’s interests and ability. 

Throughout the course of the year, our children also work closely with other children across 

the school. Hence, when our children move into Key Stage One, they feel confident and 

school ready. At the end of the year, a meeting is organised with the EYFS and Year 1 team 

to discuss each individual child, again, this enables everyone to feel confident about the 

ability and social and emotional needs of every child. It is also important that our 

personalised knowledge of each individual child is passed on.  

 

Furthermore, every child in the school takes part in a whole school transition day. This is 

where the children spend the day in their new classroom, and with their new teachers. At 

the end of the day, parents are also invited as part of a ‘Stay and Read’ session. Again, this 

enables the children to develop a sense of belonging, as they see their parents comfortable 

within their new learning environment.  

 

Once the children move up in to Year 1, we try to minimise change, and therefore increase 

emotional stability, as much as possible for the first term. Therefore, the children will 

continue to learn through a mixture of short directed teaching sessions and play based 

learning before more formalised learning increases. 

 

The Year 1 classroom is set up similar to an EYFS environment and contains age appropriate 

continuous provision for the children to continue to learn through purposeful play and 

exploration. Hence, the EYFS pedagogy continues into Year 1.  

 

Working in partnership 
 

We know the benefits of working in partnerships have a huge impact on the effectiveness of 

our EYFS setting. 

 

We value our partnerships and endeavour to actively maintain these by sharing information, 

ideas, expertise and our knowledge within our team, with parents, carers, colleagues and 

other professionals. 

 

Within our role of enabling partnerships we:- 

 meet weekly as an EYFS team to discuss assessments, 

planning, individual children, research 

 hold regular parent workshops on relevant areas of their 

children’s development e.g. maths, reading, phonics 



 share practice with the other EYFS settings on EYFS matters 

 

Home Learning 
 

At Bluecoat Primary Academy we believe that working alongside parents and carers can 

enhance our children's learning and development of knowledge and skills. It also allows us 

to understand our children’s cultural capital and not make any generalisation when planning 

on enhancing their experiences. We believe that a child’s learning does not stop when they 

leave school. Thus, through a triangulation of practice, parents, child and practitioners can 

benefit from a close partnership, as it allows practitioners to create an understanding of a 

child’s home life and knowledge and understanding developed at home.  

 

We create this partnership by given parents and carers the opportunity to meet with their 

child’s teacher twice a year in a formal parents meeting and receive a written report on 

their child’s achievements and for children in F2, their Early Learning Goal achievements at 

the end of the year.  

 

We also hold project showcases at the end of each half term to allow parents and carers to 

see children’s work.  

 

We use Seesaw to allow the parents and carers to record children’s learning at home. This 

enables practitioners to use learning at home as evidence when completing the EYFSP and 

allows us to use their experiences when planning for future learning opportunities.  More 

informally we meet with parents throughout the school year as and when necessary to 

discuss their child’s particular needs. 

 

The Reception Team 
 

Our Reception team consists of experienced teachers who are skilled in early years teaching. 

They understand the needs of the young child and how best to create an environment to 

enable a love of learning. 

 

Our aim is that it is hard to distinguish between teacher and teaching assistant in our 

setting. Everyone works towards the same goal: to ensure every child achieves to their 

highest ability through learning through play and enjoyment. 

 

 

 

 

 



Safeguarding & Welfare  
 

‘Children learn best when they are healthy, safe and secure, when their individual needs are 

met, and when they have positive relationships with the adults caring for them.’ 

(Statutory Framework for EYFS 2021)  

 

At Bluecoat Primary Academy,’ we understand that we are legally required to comply with 

welfare requirements as stated in the Statutory Framework for Early Years Foundation Stage 

2021 to:  

 Provide a setting that is welcoming, safe and stimulating where children can grow in 

confidence  

 Promote good health  

 Manage behaviour effectively in a manner appropriate for the children’s stage of 

development and individual needs  

 Ensure that all adults who look after the children, or who have unsupervised access 

to them, are suitable to do so  

 Ensure that the setting, furniture and equipment is safe and suitable for the purpose 

it was intended for  

 Maintain records, policies and procedures required for the safe efficient 

management of the setting and to meet the needs of the children  

 Ensure that all staff working within the EYFS on a regular basis will have paediatric 

first aid training.  

 

Health and Safety  

 

It is important to us that all children in the school are ‘safe’. We aim to educate children on 

boundaries, rules and limits and to help them understand why they exist. We provide 

children with choices to help them develop this important life skill. We encourage children 

to take risks and highlight the importance of keeping themselves safe by teaching them how 

to recognise and avoid hazards. We aim to protect the physical and psychological well-being 

of all children. (See Safeguarding Policy, Behaviour and Anti-Bullying policy). 

 

Healthy Eating 

 

All children, in Nursery and Reception, are provided with a 

healthy snack each day as well as being given the choice of a 

drink - milk and water. They have access to water at all times. 

School dinners are provided for free for all children in 

Reception from.  



 

Visits and visitors 

 
The part that visits and visitors play in the curriculum at Bluecoat Primary Academy is given 

great emphasis, even in the Early Years. We aim to build up to three visits in the Summer 

Term; these can range from a visit to a local farm to a visit to a sculpture park or art gallery. 

We actively seek parental support on trips, aiming for a ratio of one adult for two children in 

Nursery and a minimum of 1:5 in Reception. For safety reasons we say no to younger 

siblings coming along on school trips. Visitors also really enhance a theme and we like to 

have ‘experts’ coming in to talk to the children, a doctor for example. We often ask parents 

if they are able (and brave enough!) to share knowledge or a skill, be it cooking, how to bath 

a baby, painting mehndi patterns on hands or playing guitar. 

 

Monitoring and Review 

 
It is the responsibility of those working with Nursery and Reception pupils to follow the 

principles stated in this policy. The Headteacher (Mrs S-E Shaw), the Head of Teaching and 

Learning (Mr C Smith) and the EYFS Leader (Mr B JACKSON) will monitoring EYFS provision 

as part of the whole school monitoring schedule. The Curriculum Committee of The 

Governing Body will also be part of this process. This policy will be reviewed in September 

2019 or earlier if circumstances require it. 

 

Linked Policies 

 

Further information to support this policy can be found in:  

 

 SEND Policy 

 Academically More Able and Talented Children 

 Assessment Policy 

 Home Learning Policy 

 Feedback Policy  

 Transition Policy 

 Admission Policy  

 Nursery Admission Policy 

 Curriculum and Teaching and Learning  



 


