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Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 2021 to 
2022 academic year) funding to help improve the attainment of our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year 
and the effect that last year’s spending of pupil premium had within our school.  

School overview 

Detail Data 

School name Bluecoat Primary 
Academy 

Number of pupils in school  438 

Proportion (%) of pupil premium eligible pupils 40% 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2021/22 

2022/23 

2023/24 

Date this statement was published December 2021 

Date on which it will be reviewed December 2022 

Statement authorised by Sue-Ellen Shaw 

Pupil premium lead Sue-Ellen Shaw 

Governor / Trustee lead Racheal Frearson 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £195,025 

Recovery premium funding allocation this academic year £21,297 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£216,322 
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Part A: Pupil premium strategy plan 

Statement of intent 

When making decisions about using Pupil Premium funding it is important to consider the context 

of the school and the subsequent challenges faced alongside research conducted by the EEF. 

Common barriers to learning for disadvantaged children can be: less support at home, weak 

language and communication skills, lack of confidence, more frequent behaviour difficulties and 

attendance/punctuality issues. There may also be complex family situations that prevent children 

from flourishing. The challenges are varied and there is no “one size fits all”.  

Our intention is that all pupils, irrespective of their background or the challenges they face, make 
good progress and achieve high attainment across all subject areas. The focus of our pupil pre-
mium strategy is to support disadvantaged pupils to achieve that goal, including progress for 
those who are already high attainers.  
 
High-quality teaching is at the heart of our approach, with a focus on areas in which disadvan-
taged pupils require the most support. This is proven to have the greatest impact on closing the 
disadvantage attainment gap and at the same time will benefit the non-disadvantaged pupils in 
our school. Implicit in the intended outcomes detailed below, is the intention that non-disadvan-
taged pupils’ attainment will be sustained and improved alongside progress for their disadvan-
taged peers.  
  
 
Principles of our approach 

• Robust diagnostic assessments are utilised to ensure that teaching and learning opportunities 

meet the needs of all the pupils, and that pupils are suitably challenged.  

• We ensure that appropriate provision is made for pupils who belong to vulnerable groups, this 

includes ensuring that the needs of socially disadvantaged pupils are adequately assessed and 

addressed.  

• In making provision for socially disadvantaged pupils, we recognise that not all pupils who 

receive free school meals will be socially disadvantaged.  

• We also recognise that not all pupils who are socially disadvantaged are registered or qualify for 

free school meals. We reserve the right to allocate the Pupil Premium funding to support any 

pupil or groups of pupils the school has legitimately identified as being socially disadvantaged.   

• Pupil premium funding will be allocated following a needs analysis which will identify priority 

classes, groups or individuals. Limited funding and resources means that not all children 

receiving free school meals will be in receipt of pupil premium interventions at one time. 

Demography and School Context  

Bluecoat Primary Academy is a two-form entry Church of England Academy located in 

Bilborough, in the north of Nottingham City.  

The map below displays the IMD (Index of multiple deprivation) which surround the school.  The 

yellow outline shows the NG8 postcode where the majority of our pupils reside.  This is amongst 
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the most deprived areas in the country. 60% of the school’s pupils live in an area classed as 

being one of the 10% most deprived areas in England.

 

 

Ultimate Objectives 

 • To narrow the attainment gap between disadvantaged and non-disadvantaged pupils nationally 

and also within internal school data.  

 • For all disadvantaged pupils in school to exceed nationally expected progress rates in order to 

reach Age Related Expectation at the end of Year 6 and thus have the best chance to achieve 

GCSE’s in English and Maths in the future.  

 

Achieving These Objectives  

 Tier 1 – Providing effective leadership and continuous development to staff in order to offer 

the highest quality education.  This ensures that pupils (including those who are 

disadvantaged) are able to make excellent progress. The current priorities to meet this 

objective are: 

o Improving approaches to teaching reading and phonics, particularly in Y1-Y4. 

o Improving approaches to teaching  maths fluency, particularly in Y1-Y4. 

o Communication and Language development, particularly in EYFS and KS1 

o Effective adaptations for pupils with SEND. 



4 

 Tier 2 – Providing targeted support for disadvantaged pupils through evidence-based 

interventions. The current priorities to meet this objective are: 

o Reading and phonics, particularly in Y1-Y4. 

o Maths fluency, particularly in Y1-Y4. 

o Communication and Language, particularly in EYFS and KS1. 

 

 Tier 3 – Supporting whole-school strategies to improve attendance, behaviour and attitudes 

to learning as well as improving opportunities for increasing cultural capital. The current 

priorities to meet this objective are: 

o Embedding Behaviour Learning Mentors and individual interventions to remove 

barriers to learning for pupils in need of targeted support on our Behaviour Support 

Pathway.  

o Preventative help for vulnerable families at risk of social care involvement. 

o Reducing persistent absence and improving punctuality. 

o Increasing enrichment opportunities within a coherently planned approach to 

enrichment. 

Challenges 

This details the key challenges to achievement that we have identified among our disadvantaged 
pupils. 

Challenge 
number 

Detail of challenge  

1. Reading and Phonics 

Assessment, observations and discussions with pupils has shown that disadvan-
taged pupils enter our school with lower phonics and reading ability than their 
peers.  Furthermore, disadvantaged pupils were most adversely impacted by the 
national lockdowns in 2020 and 2021, leading to less disadvantaged pupils 
achieving the expected standard compared to their peers and compared to pre-
vious cohort data. These findings are supported by national studies.   

 

The most significant gaps have been identified in the current KS1  pupils and 
those pupils who missed part of their KS1 education - Year 3/4.   

We know that reading is a fundamental skill and that poor reading can make it 
difficult to access and achieve well in other curriculum areas. 

2. Communication and Language  

Internal data has shown that disadvantaged pupils enter Foundation with very 
low levels of communication and language.  We know that pupils who have poor 
communication and language skills find it difficult to access and achieve well in 
other areas of the curriculum. 

3. Fluency in Maths  

Internal assessments indicate that, following the lockdowns in 2020 and 2021, 
maths attainment of disadvantaged pupils was below that of non-disadvantaged 
pupils and less disadvantaged pupils are achieving the expected stand-
ard.  These findings are supported by national studies.   
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Observations, analysis of assessments and pupil discussions have identified that 
improved fluency would lead to increased attainment. 

4. More frequent emotional/behaviour difficulties.   

Our assessments (including wellbeing surveys), observations and discussions 
with pupils and families have identified social and emotional issues for many pu-
pils, during and following the national lockdowns. These challenges particularly 
affect disadvantaged pupils, including their attainment.  
Behaviour tracking showed an increase in behaviour incidents and teacher refer-
rals for support have markedly increased during the pandemic.  

5. Attendance and Punctuality issues.  

Our attendance data over the last 2 years indicates that attendance among dis-
advantaged pupils has been between roughly 2% lower than for non-disadvan-
taged pupils.  
 
Roughly 19% of disadvantaged pupils have been ‘persistently absent’ compared 
to 9 -11% of their peers during that period.  This is an increase from pre-pan-
demic years. Our assessments and observations indicate that absenteeism is 
negatively impacting disadvantaged pupils’ progress.  
 

6. Chaotic family lives and Social Care involvement 

The areas served by our school are amongst the most deprived in the country.  
These areas also report high levels of crime, particularly  anti-social behaviour, 
violence/sexual offense and drugs.  Many of our families who reside in these ar-
eas have been victim, witness to or involved in criminal activities and lead to vul-
nerabilities and chaotic family life. 
  
At least 10% of the pupils in school are currently identified as either a significant 
school concern or greater and there are current or historic concerns for a further 
35% of pupils.  Only 3% of these pupils meet the local authority threshold for ex-
ternal agency support (ie social care), or pressures on these services means stu-
dents cannot access this support in a timely manner (eg CAMHS).  This means 
that problems can continue for prolonged periods of time and even escalate fur-
ther without school intervention. 

7. Special Educational Needs 

Due to our focus provision for pupils with ASD and our local reputation for 
offering effective SEN support, our SEND figures are in the highest quintile 
when compared to national figures for both SEN support and EHCP support 
(BPA - 16% and 2.9%, National - 12% and 1.8%).  A disproportionate number of 
these pupils are also eligible for Pupil Premium. 

8. Low aspirations/opportunities 

The areas served by our school are amongst the most deprived in the country.  
The school’s IDACI score is 0.33 which means that a third of the school are 
likely to be experiencing family income deprivation.  This is in the highest quintile 
when comparing schools nationally.  
 
Low aspirations of parents and limited funds at home significantly limits pupils’ 
opportunity to access wider experiences outside of school which can provide 
children with the cultural capital they need to become educated, well rounded 
citizens. Lack of finance can also prevent students from being adequately re-
sourced and able to participate in enrichment opportunities.  
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Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, and how 

we will measure whether they have been achieved. 

Intended outcome Success criteria 

Improved reading outcomes for 
disadvantaged pupils. 

By 23/24: 

 

KS2 outcomes for disadvantaged pupils will 
be at least in line with national averages. 

 

KS2 progress measure for disadvantaged 
pupils will be above national averages. 

 

KS2 school attainment gap between 
PP/non-PP pupils will be better than 
national average. 

Improved writing outcomes for disadvantaged 
pupils. 

Improved maths outcomes for disadvantaged 
pupils. 

Improved phonics outcomes for 
disadvantaged pupils. 

By 23/24  

The percentage of disadvantaged pupils 
achieving the PCS will be above national 
averages. 

To achieve and sustain improved attendance 
for all pupils, particularly our disadvantaged 
pupils.  

By 23/24 
 

The overall absence rate for all pupils will be 
no more than 3%, and the attendance gap 
between disadvantaged pupils and their non-
disadvantaged peers will be no greater than 
1%.  

 

The percentage of all pupils who are 
persistently absent will be below 8% and the 
figure among disadvantaged pupils will be no 
more than 3% lower than their peers.  

Student behaviour is not a barrier to success  

 
Review of behaviour and targeted behaviour 
plans show a reduction in behaviour 
incidents within a term and impact sustained 
over time. 

Increased cultural capital A full programme of curricular enrichment 
(eg. visits, music, sports events, 
performances)  in place and accessed by 
100% of disadvantaged pupils. 

 

A full programme of extra-curricular 
enrichment (eg after-schools clubs, 
residentials, music provision) is in place and 
accessed by over 80% of disadvantaged 
pupils. 



7 

Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) this 

academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £80,000  

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Improving Reading and phonics in line 
with recommendations in the EEF Im-
proving Literacy in KS1 and KS2 guid-
ance documents.  
 
To include: 

 Re-introduction of phonics teaching 
across EYFS and KS1 

 Improved phonics teaching in Y3/4 

 More opportunities for early readers to 
apply phonics in reading 

 Embed Whole-class reading sessions 
 
We will ensure professional development 
of staff and use leadership time to ensure 
provision is effective and pupils are sup-
ported in this fundamental area. 

https://educationendowmentfounda-
tion.org.uk/education-evidence/guid-
ance-reports/literacy-ks-1 
 
https://educationendowmentfounda-
tion.org.uk/education-evidence/guid-
ance-reports/literacy-ks2 
 
Phonics approaches have a strong evi-
dence base that indicates a positive im-
pact on the accuracy of word reading 
(though not necessarily comprehen-
sion), particularly for disadvantaged pu-
pils and could add up to 5 months pro-
gress:   
Phonics | Toolkit Strand | Education 
Endowment Foundation | EEF  
 
The Early Catastrophe: The 30 Million 
Word Gap by Age 3  
B. Hart & T.R. Risley  
 
Reading comprehension, vocabulary 
and other literacy skills are heavily 
linked with attainment in maths and 
English:  
word-gap.pdf (oup.com.cn)  

  

1. 

Embedding the Archway Teaching and 
Learning Toolkit: 
 
A Knowledge Curriculum with high impact 
pedagogies including Rosenshine’s Prin-
ciples of Instruction and cognitive load 
theory. 
 
Use CPL alongside personal coaching 
and development time to improve prac-
tices in school. 

EEF: Putting Evidence to Work – A 
School’s Guide to Implementation  

 

EEF – Mastery learning  

 

1,2,3,4,7,8 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks-1
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks-1
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks-1
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks2
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks2
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks2
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://www.oup.com.cn/test/word-gap.pdf
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/implementation
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/implementation
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/mastery-learning/
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Embedding a balanced approached 
using Continuous Provision across KS1 
to offer retrieval of learning and challenge 
with new learning so that those pupils 
who do not achieve GLD are able to 
access the KS1 curriculum, develop 
positive learning behaviours and attitudes 
and make excellent progress: ultimately 
achieving better outcomes at the end of 
KS1. 

Moving On To Key Stage One: 
Improving Transition In Primary 
School.  

J. Fisher. (2020). Open University 
Press. 

 

 

1,2,3,7 

Improving target setting, assessing and 
monitoring to improve provision for pupils 
with SEND in order to increase progress 
from their starting points. 
 

EEF – Teaching Assistants  
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Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £80,000 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Improve reading through one-to-
one interventions across KS1 and 
lower KS2, including: 

 NTP, 

 Reading Lead interventions, 

 Switch-On sessions, 

 Teach in 10. 

EEF: Phonics (+5 months) 
EEF: One to one tuition (+5 months) 

 

1, 2 

Improve fluency in Maths through 
interventions, including: 

 Fluent in 5  

 Numbots KS1 

 TTRS KS2 

EEF: Improving Mathematics in Key 
Stages 2 and 3  
 
EEF: One to one tuition (+5 months) 

 

3 

Improve communication and 
language in EYFS through 
interventions, including: 

 

Talk boost 

Welcomm Toolkit 

Time to Talk 

 

EEF: One to one tuition (+5 months) 

 

EEF EYFS toolkit: Communication and 
Language Approaches (+6 months) 

 

The Early Catastrophe: The 30 Million 
Word Gap by Age 3  
B. Hart & T.R. Risley  

2 

 

 

https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/teaching-assistants/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/maths-ks-2-3
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/maths-ks-2-3
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/communication-and-language-approaches
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/communication-and-language-approaches
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Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £ 57,000 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Embedding Behaviour Learning 
Mentors, targeted support approaches 
and individual intervention/action 
plans in order to effectively meet the 
needs of individuals and remove 
barriers to learning.   

EEF: Improving Behaviour in 
Schools  
 
EEF Teaching and Learning 
Toolkit: Behaviour interventions 
(+4 months) 

4 

Improving capacity with family support 
team to offer preventative early help 
for vulnerable families in order to 
avoid social care involvement and 
increase engagement and support in 
school. 

EEF: Working with Parents to 
Support Children’s Learning (+4 
months) 

 

4,6 

Increasing capacity within family sup-
port team to embed family support 
alongside consistent attendance and 
punctuality protocols in order to reduce 
persistent absence and improve punc-
tuality of disadvantaged pupils.   

DfE’s Improving School Attend-
ance advice.   The DfE guidance 
has been informed by engage-
ment with schools that have signif-
icantly reduced persistent ab-
sence levels.  

5 

Provision of academic and uniform re-
sources for disadvantaged students. 
 
Contingency fund for acute issues.   

Social Mobility & Child Poverty 
Commission: Cracking the code: 
how schools can improve social 
mobility  
 
Based on our experiences and 
those of similar schools to ours, 
we have identified a need to set a 
small amount of funding aside to 
respond quickly to needs that 
have not yet been identified. 

8 

Re-establish and enhance curriculum 
enrichment (visits, performances, mu-
sic tuition, forest schools etc) 
 
Re-establish and enhance after-school 
and residential enrichment (freedom 
factory, sleep overs, sports clubs, out-
side providers etc.) 
 
Design progressive and coherent en-
richment to embed over the next three 
years. 

EEF; arts participation  
 

Government guidance on physical 
activity  

 
EEF – Outdoor adventure learn-
ing  
 

 

4,6,8 

 

Total budgeted cost: £217,000  

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/behaviour
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/behaviour
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-parents
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-parents
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/cracking-the-code-how-schools-can-improve-social-mobility
https://www.gov.uk/government/publications/cracking-the-code-how-schools-can-improve-social-mobility
https://www.gov.uk/government/publications/cracking-the-code-how-schools-can-improve-social-mobility
https://www.gov.uk/government/publications/cracking-the-code-how-schools-can-improve-social-mobility
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/832861/2-physical-activity-for-children-and-young-people-5-to-18-years.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/832861/2-physical-activity-for-children-and-young-people-5-to-18-years.pdf
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/outdoor-adventure-learning/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/outdoor-adventure-learning/
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 

academic year.  

Academic outcomes 
Our internal assessments during 2020/21 shows that the number of pupils achieving 
the expected standard has declined compared to pre-pandemic data (2019).  As evi-
denced in schools across the country, school closure was most detrimental to our dis-
advantaged pupils as they were not fully able to benefit from our pupil premium funded 
improvements to teaching and targeted interventions to the degree we had intended.  
This has led to gaps between disadvantaged pupils and their peers widening.  
 
The impact of this was mitigated by the following: 

 Our resolution to maintain a high quality curriculum, including during periods of 
partial closure.   

 Adaptations to the curriculum in Summer 2021, based of diagnostic assess-
ments to focus teaching on the areas of learning that would have the most im-
pact in English and Maths. 

 Restructure of roles within school, alongside staff CPD to enable more support 
for reading (particularly in KS1) in Summer 2021. 

 Additional places in school during the second lockdown were offered to disad-
vantaged pupils who were deemed vulnerable due to having been most ad-
versely effected by the first lockdown.   

 All disadvantaged pupils at home were supported to access their learning 
through the use of devices and contact from school.   

 Use of National Tutoring Programme to improve Reading in KS1 

 
The impact of these actions could be seen in the progress made during the summer 
term 2021, however attainment gaps between disadvantaged and non-disadvantaged 
pupils are still a pattern across school (most noticeably in KS1 and lower KS2, and par-
ticularly in Reading).    The outcomes we aimed to achieve in our previous strategy 
were therefore not fully realised and these areas are a key focus for the school’s over-
all improvement work this year and form the main aims of this Pupil Premium Strategy 
for the coming three years. 
 
 
Attendance 
Attendance prior to the pandemic was above national averages and was increasing for 
both disadvantaged pupils and non-disadvantaged pupils, but the gap between these 
groups remained the same (around 2%). Similarly, persistent absence figures were 
better than the national figure and improving prior to the pandemic for all pupils but the 
gap between disadvantaged and non-disadvantaged pupils was around 10%. 
 
Although overall attendance in 2019/21 was lower than in the preceding 2 years at 
94.8%, it was considerably higher than the national average throughout the pandemic 
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and recovered to 95.7% last year.  The gaps between disadvantaged and non-disad-
vantaged pupils remain the same, therefore we will continue to work on this this in-
crease overall attendance and reduce the gaps further, with a strong focus on persis-
tent absence. 
 

Emotional/Behaviour Support 
Our assessments and observations indicate that pupil behaviour, wellbeing and mental 
health were significantly impacted last year, primarily due to COVID-19-related issues. 
The impact was particularly acute for disadvantaged pupils. We used pupil premium 
funding to: 

 Develop a pastoral support pathway and provide behaviour and wellbeing train-
ing to staff so that they could offer effective nurture and support to pupils. 

 Create a behaviour learning mentor role.  This post was filled in September 
2020 and effective personalised and group interventions were offered to tar-
geted pupils, leading to a reduction in behaviour incidents for key children. Dur-
ing and following the second lockdown, we identified a need to increase capacity 
in this area.  Therefore, a further behaviour learning mentor has been appointed 
for the coming year so that more preventative work can be undertaken to avoid 
pupils reaching targeted levels and, where they do, intervening early to bring 
about improvements within a term. 

Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the 

previous academic year. This will help the Department for Education identify which ones 

are popular in England 

Programme Provider 

X Tables Rockstars  TT Rockstars   

 

 


