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BPA Curriculum Statement of Practice 

 
At Bluecoat Primary Academy, our curriculum aims to provide pupils with a coherent, 
knowledge rich and cumulative education that will develop their cultural literacy and ensure 
every child fulfils their potential. Our curriculum vision embraces the spiritual, physical, 
intellectual, emotional, moral and social development of children. It is engaging, exciting and 
innovative, encompassing and celebrating all curriculum areas, helping to ensure that our 
children develop the knowledge and skills they need to excel, and become creative and 
curious citizens. 
 
The Bluecoat Curriculum sets out the planned progression children will make from F1 to 
Year 6. It is designed to: 

1. Ensure that children develop the appropriate knowledge, understanding, skills and 
attitudes in all curriculum areas that are built upon year on year.  

2. Enable children to have a deep knowledge and understanding of the world around 
them so that they are able to positively contribute and make a difference 

3. Educate all individuals, regardless of their ability, to fulfil their potential academically, 
socially, morally, spiritually and physically. 

4. Provide children with a broad base of knowledge in the subjects we teach 
5. Foster values that children are guided by in choices and actions 
6. Challenge children to make good progress 
7. Assist children in their journey of faith within the Christian context of the School 
8. Promote an understanding of global citizenship and care for the environment and 

make children aware of and engage with, their local, national and international 
communities 

9. Develop a lifelong love of learning 
10. Prepare children well for their future and next steps in life.  

 

 
Ultimately, we strive for our children to leave us as knowledgeable, capable, 
empowered individuals, strongly guided by their values. 
 

How this is achieved 
 
The design of our curriculum is: 

 Influenced by our context  

 Based on research of best practice and how children learn. 

 Pays attention to raising cultural capital. 
 
This is underpinned by four big ideas:  
 

 

Building connections in 
knowledge

Bridging connections 
(across subjects)

Vertical connections 
(within subjects)

Maintaining subject 
identity

Learning sequences that 
build in small steps & 

form a ‘curriculum 
narrative’

Consideration to how 
children learn & 

remember 



 

Curriculum models 
 

Key Stage 1 & 2 

 
 
Our curriculum model for Key Stage 1 and 2 demonstrates the progression children will 
make within each individual subject with an emphasis on maintaining subject identity. 
Vertical lines, which run through the subject, show the progression children will make within 
each discipline, whilst the horizontal links demonstrate the bridging connections teachers 
explicitly make between subjects so that children develop a richer and deeper understanding 
of concepts. Our core Christian Values underpin our whole curriculum, allowing our children 
to develop the moral compass required to make positive choices in life. 
  

  

Early Years Foundation Stage 

 

At Bluecoat, we use the 10 common principles of Early Years Education by Tina Bruce to underpin 
our EYFS curriculum vision and planning. These are:  

1. The best way to prepare children for their adult life is to give them what they need as children 



2. Children are whole people who have feelings, ideas and relationships with others, and who 
need to be physically, mentally, morally and spiritually healthy. 

3. Subjects such as mathematics and art cannot be separated; young children learn in an 
integrated way and not in neat, tidy compartments. 

4. Children learn best when they are given appropriate responsibility, allowed to make errors, 
decisions and choices, and respected as autonomous learners. 

5. Self-discipline is emphasised. Indeed, this is the only kind of discipline worth having. Reward 
systems are very short-term and do not work in the long-term. Children need their efforts to 
be valued. 

6. There are times when children are especially able to learn particular things. 
7. What children can do (rather that what they cannot do) is the starting point of a child’s 

education. 
8. Imagination, creativity and all kinds of symbolic behaviour (reading, writing, drawing, dancing, 

music, mathematical numbers, algebra, role play and talking) develop and emerge when 
conditions are favourable. 

9. Relationships with other people (both adults and children) are of central importance in a 
child’s life. 

10. Quality education is about three things: the child, the context in which learning takes place, 
and the knowledge and understanding which the child develops and learns.  

 (Tina Bruce, 2011) 

Our Early Years Foundation Stage curriculum is underpinned by the same broad aims and 
principles as KS1 & 2. However, whereas the web model of KS1 & 2 emphasises the 
importance of individual subject identity, the EYFS curriculum model demonstrates the 
interwoven nature of the planning, teaching and learning within the Early Years. Whilst we 
recognise that children’s learning within the Early Years lays the foundation for future subject 
specific learning, children learn best from a thematic approach to teaching and learning at 
the early stages of their education. Opportunities to independently practice and apply 
learning are always provided across the curriculum and within the environment. Each area of 
leaning provides children with core knowledge and experiences that can later be developed 
into subject specific study in KS1 & KS2.  

 

EYFS Subject Alignment 
Areas of learning in the Early Years 

Foundation Stage 
Subjects taught in KS1 & KS2 

Communication & language  English  
Modern Foreign Languages (Spanish) Literacy 

Mathematics Mathematics 

Understanding the world Science  
RE  
History 
Geography 
Computing  

Expressive arts and design Art & Design  
Music 
Design & Technology 

Physical development Physcial Education (Inc. swimming)  

Personal, social, and emotional development Personal, social & health education (PSHE) 

 

To find out more about EYFS pedagogical approaches and curriculum design at Bluecoat, 
please see the linked BPA EYFS policy. 

 



 
 
“Cognitive psychology has shown that the mind best understands facts when they are woven 
into a conceptual fabric, such as a narrative, mental map, or intuitive theory. Disconnected 
facts in the mind are like unlinked pages on the Web: They might as well not exist.” 

                                Stephen Pinker, (1997) 
 
 
To support children in building strong conceptual understanding within and across subjects 
we distinguish between two types of connections being made in the planning process: 
 

• Vertical links: those links within a particular subject from year to year (e.g. the 
concept of variables and fair testing in Science) 

 
• Bridging links: those links between different subjects (and sometimes in different year 

groups) of related knowledge. E.g. Studying Saxon invasion to Britain whilst also 
studying the geography of coastal settlements in the UK. 
 

At Bluecoat there is a shared understanding that knowledge does not sit as isolated 
‘information’ in pupils’ minds; knowledge is connected in webs or ‘schemata’ therefore 
teachers build connections between new learning and what children already know.  We 
understand that knowledge is generative; the more children know, the greater aptitude for 
new learning. Therefore, our curriculum builds a broad knowledge base within each year 
group which always informs the next stage of learning. An example of how these bridging 
links are planned for can be seen below: 
 

 
 
 

Building connections in knowledge



Our curriculum is often taught through overarching themes or big ideas to utilise the 
connections through related subjects and concepts (these can be found on each year 
group’s curriculum map). The themes have been designed to complement and build on one 
another with clear progression and links so that in subsequent year groups they will be able 
to explore concepts deeper, applying their knowledge in different contexts.  For example, in 
Year 3 children learn about the eruption of Mount Vesuvius and its significance in preserving 
Pompeii as a historical primary source; in Year 6 children build on this prior knowledge to 
study natural disasters in modern day and its impact on human and physical geography.  

 
 
 

 
 
However, some subjects are less related than others, whereby to make contrived links would 
detract from the focus of the learning. In these cases, the integrity of the individual subject is 
maintained and is taught outside of the overarching theme. Subjects that are often taught 
outside the overarching theme are: Mathematics, RE (Understanding Christianity), 
Computing, MfL (Spanish), Music and PE. Progression in subject specific knowledge is at 

the forefront of our curriculum design. Individual subject content is progressively mapped out 
(see BPA subject progression documents) to ensure new knowledge is built on prior learning 

as well as ensuring progression in each subject across the curriculum. This approach 
enables children to add new information and recognise its place within a discipline: in 
essence new knowledge can ‘stick’ to old knowledge. An example is giving below of a 
vertical link and progression within Geography: 
 

 
 

Maintaining Subject Identity



 
 
Our curriculum is designed so that children revisit key ideas several times throughout their 
time at Bluecoat. Our planning and progression ensures the complexity of the topic or theme 
increases with each revisit. This ensures that the knowledge taught is reinforced and 
solidified each time children revisit the subject matter. The curriculum also allows a logical 
progression from simplistic ideas to complicated concepts; children are encouraged to apply 
the early knowledge to objectives in subsequent years.  
 

 
 
The curriculum isn't just a sequence or chronology; it’s more like a narrative. Curriculum is 
content structured as narrative over time. 

Christine Council, 2018 

 
 
Each year group’s curriculum content is structured to build progressively over time; we aim 
to teach content that is fundamental to future learning at the beginning of the year and build 
on this knowledge as the year progresses. We refer to this as a ‘curriculum narrative’. The 
aim of this approach is for learning that has taken place in the earlier stages of the year 
stays warm in the memory so that it forms part of the understanding, to be used and applied 
in the later stages.  
 
This is best understood by an example of a curriculum narrative from Year 1:  
  

 

Curriculum Narrative

In this example, Year 1’s big 

ideas are progressively mapped 

and gradually build on 

previously taught content, thus 

forming a coherent curriculum 

narrative. 

Y1 children will build a strong 

sense of their immediate locality 

and their placement within the 

world, laying firm foundations to 

study and contrast a non-

European country in Year 2.  

What’s on our doorstep? 

Study of our local area: Biloborough. 

Nottingham: 

Our locality, our city.

Traditions & Change in 
Nottingham: 

Goose Fair.

London: Our capital city 
(modern day).

The Great Fire of London: Investigating the 
past through primary sources.

Study of the UK: 4 countries: 
similarities & differences. 

UK coastlines: Develop an 
understanding that we live on 

an island.

Study of significant 
individual: Grace 

Darling



 

 
 
Our curriculum is structured so that we plan and deliver longer units on a topic (i.e. wider 
curriculum themes run for a whole term, maths and English units last between 4-6 weeks), 
rather than short blocks of teaching. Often referred to as a ‘mastery approach,’ this means 
spending greater time studying a subject or particular concept in depth, opposed to simply 
‘covering’ the objectives that children should know. Racing through content can lead to 
children having gaps in their knowledge because the concept they had just learnt was either 
too big or learnt too quickly and therefore not ‘mastered.’ At Bluecoat, we aim to take 
learning at a steadier pace in order to bring about deeper learning, ensuring that no child is 
left behind, as well as providing deepening tasks and richer experiences for children who are 
exceeding.  
 
 
A model of this blocked learning can be seen below: 
 

 
 
Crucially, each new unit of learning also incorporates elements from the previous unit. This 
approach ensures the subject content can be learnt in depth and ‘mastered.’ An example of 
this in practice is the teaching of column methods for addition and multiplication: Once 
column addition is secure, the teacher moves on to teaching long multiplication so that the 
previously learnt skills are used (and thereby kept secure) as part of the process. Using this 
approach, earlier stages of learning stay warm in memory so that they form part of the 
understanding, to be used and applied in the later stages. This approach can be seen 
across all curriculum areas.  
 

However, to ensure that learning is retained, we revisit previously taught content by using 
deliberate spaced retrieval: children revisit previously taught content through low stakes 
questioning to recall knowledge from their long term memory. In the core areas we use ‘Daily 
Dash’ to revisit ‘non-negotiable’ skills required to access the rest of the curriculum. Likewise, 
retrieval is used in wider curriculum areas at all stages of the lessons. Retrieval begins soon 
after the point of teaching new content, with the intervals increasing over time, making sure 
that we revisit previous content to overcome forgetting. A model of this blocked learning with 
planned retrieval can be seen below. 
 

 
 
 
 
 
Why we do what we do…. 
 
In recent decades, cognitive scientists have confirmed the need for a knowledge-based 
curriculum for two reasons: 

 
1)  Knowledge frees up your brain's capacity for thinking 

 

Cognitive scientists have found that our brain works at different 
speeds, depending on whether we have learned something already, 
or whether we are relying on "working memory". Working memory is 

Curriculum design to improve learning & memory



new information you can keep in your head and is very limited (holding between three and 
seven pieces of new information). That is why learning your number bonds and times tables 
by heart are useful. Completing more complex calculations is made simpler if knowledge of 
bonds or tables is already 'locked in' and is automatic. This is illustrated by our focus on 
‘non-negotiables’ in our core subjects. We aim for ‘non-negotiables’ or fundamental 
knowledge to be learnt to automaticity, thus freeing up capacity in the working memory to be 
reserved for the new content we are teaching. 
 

2)  We learn new things by connecting them to old things  
 
The way in which the brain stores new information, and makes inferences and discoveries, is 

by connecting to existing stored knowledge (schemata). You cannot 
have skills without knowledge, because generic skills require broad 
background knowledge; for example, you cannot evaluate something 
you do not know anything about. You also cannot come up with new 
ideas without expanding on existing ones. This is why our curriculum is 
knowledge rich and designed to build, revisit and expand on previously 
learnt content.  

 

 
 
 

The Planning Process 
 
 
 
Overarching Themes 

 
Teachers map out their year by plotting key objectives from the individual subjects (taken 
from BPA subject progression documents). As they do this, they begin to consider related 

material from the subjects which lend themselves to form an overarching theme. Importantly, 
to maintain clarity in the subject knowledge and conceptual understanding, objectives are 
plotted first and an overarching theme is created to weave the related content together.  
 
For example: 
 

 
 
Curriculum Mapping: A long term view 

C
iv

ili
sa

ti
o

n
s

History: Ancient Egypt

Geography: Rivers (influence on 
agriculture & trade)

Geography: Rivers (sources) 

DT: Pulleys 

RE: Joseph

In this example, the humanities and DT 

are the main subject drivers. By plotting 

objectives from subjects, teachers can 

utilise the connections through related 

subjects and concepts. I.e. the study of 

rivers in geography can enrich the 

understanding of the Ancient Egyptian 

civilisation in history. Furthermore, the 

study of pulleys in DT will assist children 

in understanding of technological 

advancement of the civilisation in 

building temples and pyramids.  



At Bluecoat, we pride ourselves on providing our children with a rich, broad and balanced 
curriculum. To ensure each year group provides the breadth of the curriculum, we map our 
broad curriculum coverage over the course of the year. Curriculum maps show what element 
of each subject will be taught at which point in the year. Curriculum maps are available on 
our website and shared with parents at the beginning of the year. See example below:  

 
 
 

 

Medium Term Planning & Key Questions 

During the medium term planning process, teachers formulate a minimum of three key 
questions to guide the children’s enquiry through a theme. This is central to our wider 
curriculum design as this aims to guide and set a purpose for study; furthermore it aims to 
move children past simply ‘knowing’ and ensures children develop opinions, feeling and 
values as a result of what they have learnt. Our final question in the theme always aims for 
children to draw together their knowledge to answer an evaluative question.   

This is demonstrated by the Year 4 example below: 



 

The subjects and lessons which will support children to answer these key questions are 
mapped on the BPA Medium Term Planning document, as seen below: 

 

Short term planning 

Teachers plan for learning not lessons. This means learning (programme of study) is broken 
down into small steps which builds progressively in a coherent sequence in order for children 
to master intended learning outcomes. We define learning outcomes as the knowledge, 
skills, attributes, behaviours or attitudes teachers expect learners to have developed by the 
end of the learning experience (this experience may be longer or shorter than one lesson).  
 
Assessment 

Assessment forms an important part of our approach to teaching and learning at Bluecoat. It 
is only through assessment that we can find out whether what has happened in the 
classroom has produced the learning we intended. Curriculum, teaching and assessment 
are inextricably linked. When all three are aligned, they should facilitate effective learning for 
all children, irrespective of their starting points.  This is illustrated below: 

Th
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ro

p
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s 

What are Rainforests & why are they there?

What happens in a Rainforest?

Can humans live in harmony with the Rainforest?



 

At Bluecoat we use standardised testing in Y1-6 to help monitor the progress of pupils in the 
core areas of the curriculum. Standardised scores allow us to benchmark pupil performance 
against a national sample of pupils who have taken the same test. Furthermore, we 
complete detailed analysis of these tests to inform future curriculum planning. In the wider 
curriculum subjects we make ongoing assessments after each lesson and use this feedback 
to inform future lessons. Furthermore, we use low stakes quizzes and questions to review 
content learnt as part of the wider curriculum or themes. Children’s books and pupil 
discussion also offer insight into the depth of learning that has taken place and whether this 
has been remembered.  

 
To find out more about our approach to assessment, please refer the BPA Assessment 
Statement of Practice.  
 

 
Subject leadership 

As we are in the early stages of our curriculum development and have recently inducted new 

subject leaders. Our leadership model promotes work in teams; every subject leader has 

been ‘buddied’ with a member of SLT and will work collaboratively to offer support, ensure 

consistency and have access to personalised leadership development.  

The role of a subject leader is essential to the success and strategic development of our 

curriculum. They are the driving force behind improving pupil outcomes and experiences 

within their subject. Subject leaders will be provided with regular leadership time to monitor, 

evaluate and reflect on developments within their subject. It is the role of the subject leader 

to ensure that the curriculum in their subject is coherently planned and sequenced for all 

children.  Subject leaders should ensure that all teachers throughout school understand the 

rationale and the vision for effective curriculum planning and delivery and can create 

coherent and consistent plans that deepen knowledge over time. As such, subject leaders 

will be required to use a range of coaching skills and techniques that will support them in 

ensuring that there is a powerful culture of sharing and cascading of excellent practice. At 

Bluecoat, we encourage opportunities for a professional dialogue where colleagues reflect 

on their subject knowledge, approaches to classroom pedagogy and the development of 

effective learning through high quality CPL and weekly teaching and learning discussions.  

 


